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FrROM THE EDITOR...

Leadership throughout history has been defined
and understood in different ways depending on
religious, cultural, geographical and economic
forces. When the focus is leadership, women and
the preparation of girls for positions of leadership
the issues are even more complex. The Alliance of
Girls’ Schools 2004 annual conference took up the
challenge of understanding and interpreting
leadership and women in the 21st century with its
theme Leading Women: Leading Girls.

The opening address by Professor Sally Walker at
SCEGGS Darlinghurst, looked at the status of women
in contemporary Australian society and the negative
correlation between this and their achievements in
education. Roslyn Arnold helped delegates achieve a
greater understanding of their leadership styles as
she explored with them the concept of “Empathic
Intelligence”. Margaret McLeod and Dale Spender,
each in a different way, analysed the status of
technology and its relationship to women and
leadership. And our international guest, Rosalind

FROM THE PRESIDENT...

It was a great pleasure to see so many colleagues
at the 2004 annual conference Leading Women:
Leading Girls. The opportunity to share ideas with
such like-minded people confirms the worth of an
organisation such as The Alliance of Girls’ Schools
and gives us the motivation to further our mission.

Those who attended this year's AGM would have
heard of the plans to raise the status of The Alliance
during 2004 — 2005. We have made both a
philosophical and financial commitment so that our
members are easily able to access research and other
literature relevant to gender education and that the
voice of The Alliance is heard more widely in the
public arena. As confirmed by Professor Sally Walker
in her opening address, we have empowered
women in the educational arena but we must now
“translate success in education to lifelong success”.
As your peak body we must ensure this message is
heard and that you have the tools to help you
achieve this goal.

As we strive to enhance the professional learning
of our school leaders and teachers we hope that you

Wiseman, took us on a journey into the minds of
teenage girls and helped us examine how their
empowerment is both lost and won.

In this edition of in Alliance we have pursued
the leadership theme and extended it to include
leaders as mentors. You can read an abridged
version of Professor Walker’s address as well as
accounts of interviews with each of our conference
speakers. These, we hope, will help you understand
the personalities behind our conference leaders.

Further to these insights we have some inspiring
accounts from students and teachers about those
who have guided the way for them. You are also
introduced to what will be regular sections on
research and literature relevant to girls’ education.

We hope that in this very personal edition of in
Alliance there is something to enhance your ability
to lead and be led.

Marita MacMahon Ball

will use the forum provided in in Alliance to share
your knowledge and skills with colleagues in our
member schools. To this end we are going to
include a “Letters to the Editor” section in future
editions of in Alliance. We hope that you use this
opportunity to comment, criticise and respond to
any practices or policy decisions that you feel relate
to girls” education and in particular girls” education
in girls’ schools.

The Alliance is also pursuing plans to open up
opportunities for our members to confer with each
other via our website. This forum will allow you to
use technology to positively engage with
professionals who share your vision.

Leaders, teachers and students in girls’ school are
the best advocates that The Alliance has. We aim to
maximise the opportunities for you to be our
advocates and in turn assist you with your daily
challenges.

Barbara Stone AM
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HOCKEY STICKS....

Conference Opening Address by Professor Sally Walker

In many ways it must be quite an extraordinary time to be an
educational leader in a girls’ school. Despite the fact that men
overwhelmingly dominate all spheres of influence in society - be that in
politics, business, the media, law and order, higher education - there is
currently considerable debate and concern about the education of boys.

Educators in single sex girls’ schools were the pioneers of
educational reform that has made great gains for the schooling of girls. I
see myself as a beneficiary of the best that a girls’ school education can
provide. I was educated at a small rural state school (there were twelve
of us at the school), then my mother decided that I would benefit from a
larger school so she harassed the Victorian
Minister for Education, Lindsay Thomson,
until he allowed me to take the bus to the
Yea State School for year six. I then studied
at a number of excellent State High Schools
in various places in regional Victoria until I
won a scholarship, as a boarder, to
Melbourne Girls Grammar School. I am
immensely grateful to my parents for the
sacrifices they made to allow me to attend
Melbourne Girls Grammar where I had the
great privilege of being taught by women
such as Lorna Osborn and Edith Mountain.

Schooling and teachers can be influential
agents of social change. Since the 1970s, the
focus on the educational experiences of girls
has had a dramatic impact on school
education.

Achievements in relation to the
schooling of gitls include:

e Significant increases in the rates of girls’
participation and retention in schooling, to the
extent that now more girls than boys stay on at
school;

e Girls outperforming boys in performance
measures such that, in Year 12 assessment, the
‘average girl’ is performing better than the
‘average boy’; and

e More women than men participating in higher
education, although gender segmentation
remains a resilient feature of higher education.

These achievements are causing some concern.
Australia, some tell us, is facing a “crisis of masculinity”. This patent
disregard of evidence of systemic disadvantage in other areas of society
makes good copy.

It also makes it hard to keep issues affecting girls’ education on the
agenda. This, I see, is our challenge. This may not be popular in the face
of simplistic arguments advanced by the mainstream press, but social
change is about continuously negotiating a place and a position. This
explains the title of my address — “Hockey Sticks”. Although I was an
exceptionally poor hockey player, I can recall being told to “hold my
place”!

As you would be well aware, the emphasis of the gender equity
framework in Australian schools has shifted from predominately focusing
on the education of girls to being more fully inclusive of boys. Well, that

“We can demonstrate

our commitment to
Leading Women:
Leading Girls
by offering skills to
develop the capacity in
girls for self-reliance
and self-direction.”

N
1%

is one way of describing it. Another would be to say that the focus has
shifted to boys’ education, or indeed, that we are experiencing a
backlash against the achievements of the educators of gitls in the same
way that “political correctness” is used in a derogatory way to cynically
undermine the advances of socially progressive movements.

In fact, social changes occurring in secondary school are not having
an impact on the labour market. Anne Summers’ recent study on women
and inequality in Australia indicates that women are earning less, in
relation to men, than they did a decade ago.

While there has been a remarkable shift in women’s participation in
higher education, gender segmentation in
enrolment patterns is still very pronounced.
Currently women comprise about 55% of
university students; in the 1950s the figure
was approximately 20% and by the mid
1970s female students had reached around
40% of all students. Women have been in the
majority so far as Australian university
students are concerned for more than a
decade and in this time the proportion of
women who are academic staff has
increased from one-third to two-fifths of the
total number of academic staff.

Although these figures indicate that more
women are enjoying the opportunities that
flow from participation in higher education,
the courses that women and men are
pursuing at university still reveal a persistent
gendering of some professions. Education
and health (excluding medicine) are dominated by
women and engineering and information technology
are dominated by men. The figures are extreme. In
education and health, women represent more than
75% of the undergraduate enrolments, in engineering
85% of students are men, whereas in IT, more than
75% of the students are male.

Although women students have outnumbered
men in Australian higher education since 1987 and
similar trends have been experienced in North
America and the UK, the majority of academic staff in
universities are male.

Women comprise the majority of staff at the

lowest level of appointment and their level of
representation declines significantly as the level of appointment
increases. In 2003, women represented only 15% of professors in
Australian universities, and 34% of the senior lecturers, the middle rank
in terms of seniority of academic positions. Yet these results represent
considerable progress. In 1996, women held 10% of professorial
positions and just under one-quarter of the senior lectureships.

The most profound changes have occurred at the level of vice-
chancellor. The first female vice-chancellor of an Australian university
was appointed in 1987. By late 2003, there were 11 female vice-
chancellors of Australia’s 38 public universities, or 29% female
representation. This result is singled out in a study looking at female
staff numbers in Commonwealth universities as encouraging in an
otherwise depressingly bleak situation.

HockEy Sticks Continues overleaf...
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HOoCKEY STICKS Continued from previous page...

Quite clearly, there are still larger, systemic issues at hand which
impact on women’s aspirations and on their achievements. Participation
in higher education has improved, but is very concentrated in
traditionally female disciplines and the positions women occupy and the
wages they earn do not bear out women’s achievement in education. As
Peter Dwyer and Johanna Wyn note in Youth, Education and Risk,
“Boys’ low levels of literacy do not appear to disadvantage them when it
comes to earning money” (p 134).

We have succeeded in empowering gitls in educational settings; the
next challenge is to empower and prepare them for situations that will
occur in other settings, such as in the workforce or in negotiating
demands on them personally. How do we translate success in education
to lifelong success?

There are things, other than competencies, that I believe will allow
women to stay empowered in the workplace. I think these are much
more subtle and possibly more significant capabilities as they relate to
self-leadership.

Developing self-leadership qualities
should be an important part of the
educational journey.

I highlight the following areas as
useful starting points for increasing self-
awareness and knowledge. The
intention is to enhance our capacity to
lead others by cultivating our capacity
to lead ourselves.

1. BE ACCOUNTABLE

The message here is to be fully
accountable for your actions, your
behaviour, the commitments you make,
the words you speak. This means both
accountability to others and to yourself.

2. RESPONSIBILITY

With responsibility comes accountability. In return for more
responsibility, whether the allocation of more resources or greater
decision-making influence, is the expectation of greater levels of
accountability.

There is also another dimension to responsibility, and that is about
not taking responsibility for other people. This can be extremely difficult
for some people.

3. ASSUMPTIONS

Assumptions are very potent influences that shape our thinking and
behaviour. The assumptions we make about peoples’ motives, meanings
and reactions, assume we know what is in another’s mind.

4, SEEK COLLABORATION

The message here is that the action of most benefit in a situation or
task you face is to seek collaboration. The caution is to be mindful of
your choices, remember you are seeking a good fit —a common purpose
or shared values — not just ready availability.

This is a reminder that we have to be clear on our expectations.

5. EXPECTATIONS

Do you expect yourself to constantly perform, to be perky, buoyant,
to please everyone around you, to always put the needs of others ahead

l@mlli_

of your own? The message here is that expectations, unconscious and
unchecked, can become acts of self-cruelty or self-delusion.

6. NO FIXED POSITIONS

We need to allow ourselves to have a state of mind that is expansive
and allows for all possibilities. There is evidence that young people are
adept at negotiating this state. Studies of young peoples’ attitudes
towards life reveal that young people have a strong belief in their own
power to shape their future. This is despite the continued presence of
structural factors, such as the impact of gender and class on labour
market outcomes.

7. COMMITMENT

Related to an ability to successfully negotiate a state of no fixed
positions is having commitment in yourself, in the sense of achieving
your full potential. The challenge is to have the courage and confidence
to seek, find and maintain an authentic
path, whatever form that takes.

8. PERMISSION

While women perform a
disproportionate amount of unpaid
work, and while gender segmentation
remains in higher education and in the
workforce, we need to work on
“permission”. By this I mean
encouraging girls to take permission for
themselves. This may be permission on
the life scale of permission to follow
your true path, or it may be permission
to withdraw from
obligations/relationships when they
have become debilitating entanglements,
or permission to do the things that make

you truly happy.

9. UNCERTAINTY

The final quality I wished to comment on, that young people,
particularly young women, are negotiating is their relationship with
uncertainty. The ability to hold uncertainty lightly is a vital capability and
one worthy of cultivation.

Our challenge is to encourage young women to meet, accept and
hold uncertainty with equanimity.

The distinction between work and schooling is blurring. Young
people are already experienced in juggling commitments, in making
choices about many aspects of their lives, and they have a different view
of work and “career”. These decisions and choices that young people
are making require a capacity for self-reliance and self-direction. Many
young people are demonstrating that they are adept at this.

Our responsibility as educators is to illuminate and make more
transparent the implications of changing personal expectations balanced
against resistant structural factors. We can demonstrate our commitment
to Leading Women: Leading Girls by offering skills to develop the
capacity in girls for self-reliance and self-direction. That is the power of
the teacher in leading gitls: leading women.

Professor Sally Walker, Vice-Chancellor, Deakin University

The full text of Professor Walker’s address can be
read on The Alliance website www.agsa.org.au



Rosalind Wiseman is the author of
Queen Bees and Wannabes, co-founder
and President of the Empower Program,
widely acknowledged anti-violence
campaigner, renowned international
speaker, a black belt in karate, and a
wife and mother. A formidable list of
achievements for one so young, but

sy what is she really like?

As a person Rosalind describes herself as persistent and willing to
confront and address serious issues, someone who always tries to “walk
the talk” even when she doesn’t want to and her “heart hurts”, someone
who has a commitment, energy and a passion for what she is doing,
and someone who really tries to achieve a balance in her life.

Rosalind is an advocate for humour as a means of easing serious or
tense situations. She tends to laugh at herself and with others, and
always looks for the humour in any given situation. Humorous books or
articles can make her laugh out loud which at times, such as in planes,
can cause her considerable embarrassment! This is a balance for other
times in her life when stress and pressure tug on different emotions. She
readily admits being moved to tears in poignant moments with students,
parents, her own family - and in sad movies.

Family is also important to Rosalind. The nature of her work, she
considers, helps her experience and understand family relationships on
a different level. She feels upsets, and happy times “to the core”, but
says that she is now less likely to take the “bull in a china shop”
approach to issues, choosing instead to sit down and work them
through. An extremely busy life means that she seldom gets any time
for herself but, accepts that for now that is just the way it is and prefers
to spend time away from work with her young family. Her supportive
family and friends are also critical in enabling her to stay focused and
true to the work she does.

Those Rosalind looks up to and views as role models are
people who are champions of social justice. People, who like her,
have contributed to a shift in dialogue about their cause. She is
justifiably proud that over the past few years in the United States
there has been a paradigm shift in attitudes to bullying and
violence as a result of her work.

For Leading Women: Leading Girls Rosalind has some key messages:

e Teach girls to handle conflict directly and in a straightforward
manner

e Teach girls that mistakes do not define you, but how you respond
does

e Teach girls that their ability to succeed in life depends not only on
academic achievement but also on social competence, and

e Stand firm with students, parents and the wider community on a
zero tolerance approach to bullying.

An inspiring speaker, Rosalind stimulated her audience at the
Alliance of Girls’ School Conference. Her book Queenbees and
Wannabes should be a compulsory reading for all Leading Women:
Leading Girls.

Helen Robertson, St Cuthbert’s College, New Zealand

_________________________________________________________9

WHO IS ROSALIND WISEMAN?
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ACROSS THE COUNTRY...

‘i Alhanee

Wiseman at Wilderness: A Parent’s Perspective

Following the conference at SCEGGS Darlinghurst Rosalind
Wiseman conducted workshops at MLC School, Burwood
(optional for all conference delegates), Pymble Ladies College
(NSW), Kambla (NSW), Ruyton Girls’ School (VIC), Wilderness
School (SA) and PLC Perth. Teachers, parents and students
attended these workshops and below Jane Lewis, a Wilderness
parent, recounts her experience of a Wiseman workshop.

I am not fond of the word “bully”. T guess I
wonder if calling someone a bully with the
intention of modifying their behaviour may not,
of itself, be a form of bullying? So it was with
some reservation that I joined the throng at
Wilderness School to listen to Rosalind
Wiseman, author of Queen Bees and Wannabes
speak on her views of adolescent girls.

I have long been aware that adolescent girls
engage in behaviour that is, at times, less than
admirable, especially when they feel that their
position in “the group” is threatened. After all I
was an adolescent girl myself once and
although it’s not something of which I'm proud,
I have been known (unfortunately) to slip back
into old unattractive patterns as an adult as
well. So my reluctance to attend Rosalind’s talk
probably also had something to do with
opening old wounds and re-examining my own
shortcomings.

A CONFERENCE FIRST...

It was with great excitement that I arrived at my first Alliance
Conference. The excitement was two-fold. First, I was really looking
forward to hearing the speakers and second, it was my first visit to
Australia. T was not disappointed! I found the sessions stimulating,
challenging and interesting. It was also very affirming to see that the
issues that we deal with in South Africa are common to those in
Australia.

My discussions with fellow delegates were informative and I must
extend my thanks to the delegates and the organisers for their very
warm welcome. Another highly enjoyable part of my visit was the visits
to other schools. My thanks particularly go to MLC, SCEGGS,
Abbotsleigh and Tara for these opportunities. Our two countries are
similar in so many ways and yet different in so many other ways. It was
these differences that proved challenging and yet at the same time
enriching.

However, whatever reservations I had were completely swept away
in the first 5 minutes of her 2 hour (far too short) lecture. Rosalind
entertained and educated us in a full and frank expose of teenage girls
and their foibles. At one point she gave us “the eye roll” and “the
posture” (you know the one - one shoulder slightly forward and
drooped a little and the body language that says
“T just couldn’t care less about what you have to
say”) and “the tone” (which clearly says that
you, Mum and Dad, are the greatest handicaps
to my success in life) that sent a gasp through
the audience. I'll swear most of those parents
saw an apparition of their own child up there
on stage for a brief moment.

Rosalind pulled no punches. I am now
much clearer about teenage issues than I ever
thought I could be and with this clarity has
come a great sense of relief. I do not have to
stand by powerlessly and wish things could be
different. There are many areas where I can
make a significant contribution to my daughter’s
success in becoming a compassionate and
powerful human being, one who can be proud
of herself and the contribution she makes to
others. I would be afraid to do Rosalind
Wiseman an injustice by trying to summarise
any of her very useful advice here but I highly
recommend her book to anyone with children.

Jane Lewis, Wilderness School Parent

A Letter from South Africa

I managed to see some parts of Australia. It is a beautiful country. I
even managed to climb the Sydney Harbour Bridge and enjoy the
spectacular views. As well T decided to take my 21-month-old daughter
to Taronga Park Zoo and felt quite at home when I saw the giraffe and
zebra, although my daughter was far more interested in the koalas and
kangaroos!

Many South Africans have family in Australia and I am no exception.
I have family in Sydney, so this trip was extra special.

Our membership with the Alliance has much potential and I have no
doubt that in the years to come this potential will be realised. I have
returned energised and passionate about teaching. Thank you to the
Alliance for this wonderful opportunity.

Celeste Gilardi, St Stithians Girls’ Preparatory, South Africa
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Queen Bees & Wannabes: Helping Your Daughter Survive
Cliques, Gossip, Boyfriends & Other Realities of Adolescence

Rosalind Wiseman - Judy Piatkis (Publishers) London, 2002, www.piatkus.co.uk

QUEEN./BEES

w
This book, as its title shows, was written for parents and is asking them to see the world through

their daughters’ eyes (p.14). It also provides valuable reading for teachers and others working with W‘/& N N =
adolescents in whatever capacity. It is based on ten years of the author’s work in schools across the < A B E q
United States and as the co-founder and President of Empower Program. This work began in =
Washington DC. During her own high school years the author was in an abusive relationship that
she did not know how to handle. Netging youp Daughter Supyive Cligues, oss;

, Bossip,

Boyiriengs g
. otn :
The Queen Bee is a e Reslities of Adolescency

girl whose popularity is based on fear and control. Through a combination of charisma, force, ROsAL IND wig }
money, looks, will and manipulation this girl reins supreme over the other girls and weakens —
their friendships with others, thereby strengthening her own power and influence (p.25).

Other roles include the sidekick or second in charge, the banker who uses information about girls as her currency, the floater — belonging to
several cliques, the torn bystander and the pleaser/wannabe/messenger.

"

The book has an underlying message that “girls have an ingrained need to please and be ‘nice” (p. 246). This book is designed so girls can
learn how to handle conflict situations productively, become specific about their goals and work out how to go about achieving them. Wiseman
writes:

In trying to prepare girls for adolescence, adulls are failing. We refuse to see what’s really going on in their lives. We trivialize and dismiss
these experiences as teen drama. Adolescence is a time when social hierarchies are powerfully and painfully reinforced every moment of
every day. Girls can be each other’s pillars of support and saviors, but they can also do horrible things to each other— and the lessons they
learn from one another set all of them up for worse experiences in the future (p.14).

Chapters such as: Cliques and Popularity; Passport from Planet Parent to Girl World: Communication and Reconnaissance; Power Plays:
Group Dynamics and Rites of Passage; Pleasing Boys, Betraying Girls: When Relationships Get More Serious; Parties, Sex, Drugs, and Rock ‘n’ Roll
begin with questions and then give answers. Most answers are completely applicable to the Australian situation. They include many quotes from
girls and boys aged from 12 to 22 and from parents; role plays of suggested discussions to resolve issues; and text that expands on these such as
The Art of the Apology (p148-149). There are also diagrams drawn to see situations from various perspectives. Landmines, are small, boxed
sections of text, for example:

LANDMINE: Girls can’t stand the word cliques and will be immediately defensive if you use this word to describe their group of friends. They
assume you're accusing them of being exclusive. Don't read this chapter and immediately ask your daughter what clique she’s in (p.20).

At the end of the book there is a very good list of resources, both text and film in addition to a well-constructed index. In June this year I
attended a full day workshop based on this book and conducted by Rosalind Wiseman at MLC School Burwood NSW. Staff from government
and non-government girls’ schools across Australia, New Zealand, Singapore and South Africa came to this workshop. Some of them were of
course parents as well as teachers. Judging by their responses, the ideas presented “rang true” to this Australian audience.

While there are some sections that may grate on an Australian ear in terms of awkward expression, I believe this book is worthwhile
reading. It illuminates many issues facing adolescents and provides matter of fact ways to go about dealing with them. Above all it aims to help
every parent become a Loving Hard-Ass Parent who is described by Julie, 16 in the following way:

1 hate to say it, but my parents really are preity cool. And all the other parents I can think of that are cool are really very similar to mine.
They’re laid-back, but not completely oblivious or completely separate from my life. They trust me. They genuinely like me and like
spending time with me. They know what goes on in my life, but they can take a bint when it’s time for them to leave me alone. Of course
there are the occasional fights or disagreements, but in the end, I think they only make our family life stronger.

Emeritus Professor Christine E Deer

Professor Deer taught in secondary schools in Australia and the UK before becoming one of the first employees in the Teacher Education Program
at Macquarie University and later its Director. From Macquarie Deer went to the University of Technology, Sydney (UTS) as Professor of Teacher
Education and the first Head of School of Teacher Education. Professor Deer is a member of the Council of MLC School, Burwood.

To submit reviews of books relevant to girls’ education contact the editor: mmacmabonball@korowa.vic.edu.au
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Mentors

“...mentor teachers Show

an over and above ‘the

call of duty’ interest in
their students’ well being.”

12

Mentor, adviser, counsellor,
role model, tutor, teacher, guru:
or just doing your job?

It is hard to underestimate the importance teachers can play in
the life of a student. There are legions of stories about teachers who
put down students, who fail to make them feel worthy. But there are
stories too, from students themselves, about teachers who have a
positive effect on the learning outcomes of students. Are they
mentors? Do they see themselves as mentors or as adviser,
counsellor, role model, tutor, teacher, guru; or are they simply doing
their job? Do they realise that they have made that impact?

Can we classify them as mentors? I believe the answer is
overwhelmingly yes because we see their stories played out each
day in classrooms in schools around the nation. I asked many
students to give me examples of what a mentor does in schools.
Most often they couldn’t find an example that they thought matched
my query. But they had no trouble distinguishing the style of teacher
who shows a simple and touching interest in students:

She just really encouraged me. She was really interested in me,
and not just as a student. She would talk to me about my
outside school interests and relate them to the work we were
doing. You'd know about this,” she would say.

How often we undervalue the impact that our words have. Often
they are small words with big outcomes.

One student went on to describe a classroom moment that
seemed to be a turning point in her studies. The teacher asked the
class to listen to a reading from an essay that was considered to
have particular merit. The class sat and listened. The author’s name
was not revealed as the cla t and extracted from the rendition
what they should implement into their next writing efforts. For most
in the class it was just another activity, but for one student, it was a
turning point.

For this student it was confirmation that her work was worthy,
indeed excellent. Was it a conscious act by the teacher? Most
probably! Did she understand the impact? Most probably not! But
this action had an immense impact on the student, and sent her on a
path of high achievement and re-evaluation of her own worth as a
student. As she said some time later: “She didn’t identify me as the
author, but I knew it must be good for her to read it out loud and
that really pumped me up. I was so excited I could hardly keep still.
It gave me a real boost.”

Another student described how the same teacher made an impact
on her: “She came to my music performance. I didn’t have to ask
her, she just said, T'm coming to hear you play, Jane.” This student
appreciated the interest that the teacher had shown, and gradually
because of this sustained interest the teacher turned from teacher
into mentor. Her words, opinions and actions were valued, thought
about and acted on.

A common theme that came up in discussions with the students
was the need for the mentor to be admired and valued.

“I admired her because she had to learn Greek before she could
begin her thesis. That must have been hard.” And “I was impressed
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with her because she started music later in her life and it must have
been a struggle to become proficient. So I knew she had worked a
lot in her area to become as good as she was.”

These mentor teachers show an over and above “the call of duty”
interest in their students’ well being: “We were just normal kids but
she taught us in her study at school after school hours. She rang us
up after tests to see how we went, and asked:

‘Do you want to work through the problems
with me?” or ‘Do you need more work?"”

Being with the student, but not one of them,
was also identified as an important trait. One
student reported: “She was always laughing with
us. She never instigated a joke but she was
always with us in what we were joking about.”
Another one said: “She had time to listen to us,
that is, apart from school work. She listened to
the gossip and the stories. But she made us
work hard too.”

Having high expectations is always cited as
an attribute of highly accomplished teachers.
These mentors had high expectations and were
willing to push their students to produce the
best. One student laughingly said: “She bullied
me into doing stuff.” Clearly, without some
degree of coercion this student wouldn’t have
had the confidence to go to the next level.

What do we need to learn from these narratives of teachers and
the impact they have on students? I believe that we need to take the
role of mentor seriously and set up school-based enquiries that
identify and summarise features that are common to successful
mentoring relationships. The goal would be to encourage mentoring
habits that are in the best interests of both parties to the relationship.
We all have much to gain from working as a mentor in schools.

Dr Julie Rimes, St Michael’s Collegiate School, Tasmania

Mrs Cockerton: A Female Role

Model who Inspires Others

Mrs Cockerton is one the outstanding female role models at
Diocesan School for Girls. She is a strong and creative leader
who continually shapes students’ views about learning. As well,
she encourages students to achieve in all school activities. No
other single woman at our school means more to me than Mrs
Cockerton. Her every action and every thought lead to
triumphant results. I am certain she has gained the heart of every
single student at Diocesan.

Mrs Cockerton is the Year 9 Dean as well as a mathematics
teacher. It is my impression that she thinks of her duties and
responsibilities for the school more than she thinks about
herself. She is an independent thinker whose teaching decisions
are only arrived at after listening to and discussing the opinions
of others.

“..the impact of
these educators
has shaped the
life of those in
their care, often in
profound ways.”

Organisation of Year 9’s special affairs, such as class allocation
and external activities, is something Mrs Cockerton does with
great talent. She also has a talent for encouraging students to
think outside the square and develop in ways unknown to them.
She helps students out with everyday work situations and
problems and has an ear and a temperament for listening. Many

times I have observed her ability to give students
direction when they are lost in their studies. Of
special mention, I want to note that Mrs
Cockerton has an ability to provide comfort to
students when they are under stress or upset.

Beyond the classroom and her pastoral care
Mrs Cockerton also inspires the horse-riding
team. Single-handedly she encouraged team
members to succeed as a team and overcome
their many technical and psychological
obstacles. Mrs Cockerton believes that while
winning is important, learning from mistakes
and coming second or third is also a lesson
learned.

Mrs Cockerton has an inclusive personality. I
find she has a rare social gift of being able to
bring students towards her. She never puts us
down and helps us develop our teenage
personalities coupled with an acute awareness
of our scholastic abilities. These qualities make
her an ideal dean; one who I am certain is deeply respected by
all those she teaches.

Cecily Liu (Year 9), Diocesan School for Girls, New Zealand

Dr Catby Falk:

Music to My Ears

I remember my years at Melbourne State College as a Music
Student. I'd arrived in Melbourne, having lived in a small country
town. Entering a specialist music course was like entering a new
world.

Dr Cathy Falk was one of our lecturers, specialising in Non-
Western Music. Willowy, with wavy long blonde hair, her eyes often
hidden behind a curtain of hair as she carefully placed the stylus on
the record player, Cathy took me on a magical journey through the
music of India, Indonesia, Africa, and Aboriginal Australia.

I played in a gamelan and attended concerts with Cathy and
other students, featuring world performers like Ravi Shankar. More
than anything else I heard music in a new way and loved the
earthy, resonant and often complex sounds of different
cultures. Music IS the universal language. Through Cathy’s teaching,
I realised that age and past experience were not barriers to the
magic of Non-Western music. The sounds were there for everyone to
explore.

Anne Dwyer, Toorak College, Mt Eliza, Victoria

MENTORS WE HavE KNOWN Continues overleay...
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Teachers Who Inspire

When Old Ruytonians and Ruyton teachers gather the
talk inevitably turns to Principals and teachers who bave
bad special influence on them. It is often the relationship,
as much as the talent for teaching, that are the key
JSeatures which mark a teacher and make them live on in
the lives of students and their colleagues.

Three educators from Ruyton bave recently been
JSeatured in publications. In each, the writer bas been
influenced and inspired by the work and beliefs of the
teacher. As well, the impact of these educators bas
shaped the life of those in their care, often in profound
ways.

Miss Margaret McRae, who passed
away in 2003, was Principal at Ruyton for
22 years. Her interest in, and concern for
each member of her staff and for each girl
was one of her fundamental strengths.
Young teachers beginning their career at
Ruyton have spoken of their deep sense
of gratitude to her. She gave them a job,
watched over them, discussed their
problems with them and offered advice
which was immensely practical and
sensible. She was especially remarkable in
the way she remembered everyone’s
names — teachers, girls and parents. She
remembered the names of husbands and
children, and even the family cats and
dogs. She was the first person her staff
turned to in times of both joy and sorrow.

Miss McRae was a principal for her
time, leading the school during the
innovative sixties, in an era when society
changed radically. She allowed her teachers to experiment with
change and encouraged progressive ideas in the curriculum,
while always ensuring that fundamental values were retained.

In the following interview, Mrs Diane Berold reveals
some of the pleasure and passion in being a teacher. She
is renowned for ber gentle and thougbtful ways which
open up the minds and bearts of all who come in contact
with ber. Di teaches Literature at Ruyton to Years 10, 11
and 12. Last year three of ber students attained a perfect
score.

Whenever I'm asked about why I teach, I feel like one of
those effusive winners at the Oscars who say: “I'm so
privileged to be paid for what I love doing!” But it’s true! At an
early stage of my career I swapped from the Reserve Bank and
Commerce to teaching because there seemed to be more
meaning in working with young people. And then, of course,
there’s the real delight of working in a subject area like English
and Literature where the subject matter constantly changes (eg
from Tom Stoppard to Shane Maloney) and you get to discuss
ideas that really matter to them, with students. For most of my
working life I've had world literature at my fingertips — as an
area of intellectual inquiry — and that’s a wonderful thing.

Margaret McRae

My belief is that the worth of a subject goes far beyond the
value of an ENTER score. I remember one student saying to
me: “Mrs Berold, Literature is such an indulgence!” — and it is —
the study of literature engages the mind and indulges the spirit.
In a very real sense, taking Literature defines who you become
—how you interact in society, how articulate and confident you
are, how committed to a cultural world you become (and I
think this about all the Humanities subjects — Art, Music,
Languages, History).

I love keeping in touch with former students. I run study
sessions at my house during the year, so they’re used to
popping by — and then there’s the occasional
Christmas card or letter out of the blue.
Many of them are in teaching, the arts,
business. In the end, it's the network of
families that matters - so many life stories.
You can see how lucky I am.

A current student at Ruyton was
asked to write about a person who was
ber bero.

When you mention the word hero, most
people think of such people as lan Thorpe
or Jenifer Aniston who are both very good at
their jobs; however, most everyday people
have never met lan or Jenifer and only know
of them because of their jobs. So that's why I
wanted to write about someone I truly do
admire.

After a lot of thought one person stood
out above the others. She is a lady 1 have
known for only a year but have spent a fair
amount of time with, as she is both my form
teacher and Maths teacher. Her name is Ms Jelbart. (Since this
article was written Jane has married and is now Mrs Anthony.)

One thing I truly admire about her is her passion for the
community. She is always putting others before herself and I
feel I have learnt a lot from her. T also admire the way that she
is so strong, not only physically, but mentally as well. In class
she often talks about her adventures cycling and climbing in
different parts of the world.

Recently she made the decision to have her head shaved to
raise money for the Leukaemia Foundation — an action most
people wouldn’t dream of. There is one sentence that I heard
her repeat several times. I think that this sums up her attitude
to life: “T would rather have my hand forever in my pocket
reaching for money, than to live without being able to see or
hear.”

Amanda Swaney, Ruyton Girls’ School, Victoria

The material for this article was drawn from the writing of a
number of people and the author wishes to thank Mrs Suzanne
Barrah and Mrs Diane Berold for their words on Miss McRae; Mrs
Patty Wallace Smith for ber interview with Mrs Diane Berold; and

Jacquelyn Whelan for her bero statement on Ms Jelbart
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ALLIANCE MEMBERSHIP 2004...

During 2004 we have seen an impressive growth in the
membership of The Alliance and are pleased to welcome the
following new member schools:

e Fahan School, Sandy Bay, Tasmania

e Mater Christi College, Belgrave, Victoria

e Our Lady of Mercy College, Parramatta, NSW
e St Dominic’s College, Auckland, New Zealand
e St Patrick’s College, Campbelltown, NSW

e St Stithians Girls’ College & St Stithians Girls’ Preparatory,
Randburg, South Africa

e Somerville House, South Brisbane, Queensland

St Stithians Girls’ College and St Stithians Girls’ Preparatory are
two of five schools within the complex of schools known as St Stithians
College. They represent the first South African school group to become a
member of The Alliance and as such are truly living up to the College’s
motto: A South African School Making a World of Difference.

Founded in 1953, as a “country school” of 60 learners, St Stithians
College has grown into the contemporary urban campus of today, with
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The Alliance Goes to South Africa

over 2000 learners across the five schools and a reputation for
outstanding academic, sporting and cultural achievement. While the
school is a Methodist Church School students of all faiths are welcomed
and respected.

St Stithians College is a “village of schools”, comprising a Post-Matric
Centre (1 year program), Boys’ College (Grades 10-12), Boys’
Preparatory School (Grades 3-9), Gitls’ College (Grades 10-12), Girls’
Preparatory School (Grades 3-9) and a Junior Preparatory School
(Grades 0-2). The school is set on a 105-hectare estate that offers superb
facilities including a woodland, an environmental sanctuary, magnificent
sports fields, an aquatic complex, housing for staff and a beautiful
Chapel. Each school within the St Stithians village has its own grounds,
however all the students have access to all the facilities on the estate.

Saints believes that its model of schooling offers its students the best
of both single-sex schooling and co-educational schooling. Pre-Primary
education is co-educational, followed by single-sex schooling during the
primary and secondary schooling phase. In the secondary school there
are however, some co-instructional classes. St Stithians considers that this
co-ordinate model offers an exceptional way of addressing gender
equity.

St Stithians also has the honour of being one of only three South
African schools invited to join the international Round Square
Organisation. Based on the principles of Kurt Hahn, Round Square
member schools are required to encourage learner participation in
community service, Outward Bound experiences, plus local, national
and international exchanges.

The College’s founding vision of a liberal, Christian education,
combined with academic excellence and entrenched in its South African
roots, has remained. Core values and innovative future planning are
hallmarks of Saints.

It is a great pleasure to have St Stithians and all our new member
schools within the ranks of The Alliance of Girls’ Schools.

To find out more about St Sithians College visit wwuw stithian.com

ALLIANCE RESEARCH

Throughout 2004-2005 The Alliance of Girls” Schools
will be exploring the body of research related to girls’
education as a preliminary to having research
conducted on its behalf.

The first in this series of research projects has now
been completed. To read this comprehensive
annotated bibliography on gender and education go
to The Alliance website: www.agsa.org.au

To submit research articles on
gender education contact the editor
mmacmahonball@korowa.vic.edu.au
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ApriL 2004

Anne Summers (centre) challenges NSW members to consider what
role they might play in redressing what appears to be “The End of
Equality”.

May 2004

Victorian members farewell Alliance Executive member Lesley
Boston (second from left) at Korowa Anglican Girls’ Schools.

JUNE 2004

Eva Cox (second from right) questions members at MLC School,
Burwood about the current status of the feminist revolution.
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